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Abstract 


Vocabulary is vital for English language learners' reading, speaking, and writing 
comprehension. Obtaining vocabulary is a cognitive activity for English language learners since 
students are learning how to speak a second language and, nevertheless, learning vocabulary that 
will help them develop this new language. When considering these language learning obstacles, it 
is essential to use and teach vocabulary strategies to select students' language needs. This workshop 
outlines and facilitates strategies for lexicon instruction in the schoolroom. Furthermore, they 
motivate students to be actively involved in learning new terms due to the opportunity students 


have when implementing these strategies. 
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Chapter One: Introduction 


Over the years, I have seen firsthand how teaching has changed and affected the students, 
and now I can compare two different teaching styles in two different cultures. English as a second 
language (ESL) students have increased in the last four years in the school I work. The ESL 
program is in charge of helping these students develop the necessary language skills to master the 
curriculum school content. A lack of vocabulary causes significant disadvantages in learning, and 
it is the main barrier to ESL students' reading comprehension (Newton et al., 2008). Vocabulary 
can be considered as the foundation for developing overall target language proficiency. Having a 
rich vocabulary would mean better performance in the four language skills. However, general in- 
class activities are insufficient for effective vocabulary acquisition to occur. Learning new 
vocabulary has been identified as a significant challenge for students (McGregor et al., 2020) I 
have worked with several teachers and learned different teaching strategies. Still, I also see how 
some teaching strategies do not adapt to every student, especially ESL students. In my current 
teaching situation, I have seen the necessity of focusing on vocabulary for these students since 
they must do benchmarks and reading tests. They fail because they are not able to understand 
vocabulary words. I teach Spanish in the United States, but in Honduras, I used to teach English 
as a second language. I always find students and myself in the same situation, trying to teach and 
understand the meaning of words and how to enrich their vocabulary to understand and 
comprehend the rest. There is a critical need to develop language vocabulary measures that are 


culturally linguistically appropriate for young dual language learners (DLLs). 


Specifically, focusing on vocabulary is one of the main concerns for the ESL facilitators at 
my school because curriculum standards, such as the Common Core, underlines the importance of 
explicitly teaching vocabulary strategies that students need for school success (Perogy & Boyle, 
2017). Using different methods to teach effective vocabulary to ESL students has been a challenge 
for several ESL teachers. For this reason, I want to develop my final project based on teaching 
vocabulary strategies to enrich students vocabulary and help them understand in-depth what they 
read. I am interested in doing this topic since I have seen in Spanish and English how students 
struggle to understand a complete paragraph because they do not understand the meaning ofa word 
and are not provided with strategies to find the meaning. Also, ESL facilitators can benefit from 
this guideline to teach vocabulary strategies because the handbook will be designed to provide 
teachers with strategies and activities that guide them to deliver suitable vocabulary lessons and 
help students become successful learners. Vocabulary is not only an essential component of 
language expression but also the most basic content of language application (Gao, 2021). 

This topic, for me, is an important reason to provide my students with easy ways to be more 
independent in finding the meaning of words and expanding their vocabulary in both languages. 
However, I will only focus on the English language. I feel connected to this topic because it is one 
of the reasons we have several meetings with my ELA team, and we always ask the same questions 
of each other; How can we help the student expand vocabulary? Which strategies can we use for 
students to understand and use the meanings of words correctly? The recipient of my project will 
be second graders. I hope they will benefit from the project by teaching them strategies to 
understand vocabulary with the teacher's help and independence. This research has made me a 


better teacher and professional by knowing how to teach students language correctly and which 


strategies I can use to facilitate my students understanding of words. This project aims to 
ensure that English language learners can acquire a baseline of vocabulary required to fulfill the 
expectation of the Common Core and feel more motivated to participate in their vocabulary 
learning process. Also, ESL facilitators can benefit from this guideline to teach vocabulary because 
the handbook is designed to provide teachers with strategies and activities that guide them to teach 
adequate vocabulary lessons and help students become successful learners. 

Additionally, the handbook includes pre-assessment and assessment formats to track 
students’ vocabulary development. Also, teachers can find information on five strategies to teach 
vocabulary explicitly for students recognize new terms definitions, practicing and applying this 
vocabulary through engaging and varied activities. These strategies are flexible and can be applied 
to a variety of academic content lessons and develop through speaking and writing activities as 
well. Furthermore, this handbook is developed using several studies that support the rationale for 
implementing detailed activities that promote the students’ thinking skills and a better 
understanding of the vocabulary through descriptions, explanations, examples, and graphic 
representations. Vocabulary is a basic component of language proficiency which provides the basis 
for learners “performance in other skills, such as speaking, reading, listening and writing” 
(Griffiths, 2003, p.367). Along with activities and strategies to teach vocabulary to ESL students, 
this research underlines the importance of helping ESL students to become more independent 
learners to acquire vocabulary. This handbook provides guidance to implement activities and 


strategies in ESL classrooms population. 


Chapter 2: Literature Review 


Vocabulary teaching and learning are a constant challenge for teachers and students because 
there has been minimal focus on vocabulary instruction in the ESL classroom. Therefore, an 
emphasis on vocabulary development is essential for the English language learner in language 
learning. Chapter Two will analyze concepts and research corresponding to vocabulary for English 
language learners, the components that affect the learning of speech, and how essential 
terminology in the student's performance is in comprehension and reading. This chapter will give 
vocabulary concepts and discuss the factors that affect how students learn new vocabulary. I will 
then discuss research that supports the importance of teaching vocabulary in depth. To conclude, 
I will discuss the challenges teachers face when teaching vocabulary to English language learners. 

Developing literacy language skills in a second language can be demanding and 
challenging. It takes at least four to five years of academic language exposure for English language 
learners to master language skills at a native level (Cummins, 1980). Cummins (1980) mentioned 
that English language learners can be divided into two different categories. One is the social 
language or the language of basic interpersonal communications skills (BICS). This type of 
language is used in an informal setting, such as the playground, party or at home, and it requires a 
minimal amount of critical thinking. The second category is cognitive academic language 
proficiency (CALP). This language is used for educational purposes such as content lessons or 
standardized tests. Cognitive academic language proficiency requires a higher-order thinking 


process or expression of abstract ideas (Teng, 2015). 


One important point that is important for second language vocabulary acquisition is 
vocabulary knowledge related to CALPS, which is necessary to understand and discuss content in 
the classroom. Teng (2015) agreed that vocabulary is a fundamental component of language 
proficiency that influences how effectively a student develops in the target language. In an 
academic context, to get a reasonable reading comprehension level, English language learners 
must comprehend the academic vocabulary included in the texts. Neuman and Wright (2014) 
found that unknown vocabulary negatively affects reading comprehension because "without 
vocabulary knowledge, words are just words without meaning" (p. 6). Similarly, Newton et al. 
(2008) also mentioned that the lack of vocabulary causes significant disadvantages in learning, 
and it is the main barrier to ELLs' reading comprehension. 

What is Vocabulary? 

Vocabulary is, not only an essential component of language expression, but also the most 
basic content of language. Graves (2000 as cited in Taylor, 1990) defined vocabulary as the entire 
stock of words that belong to a branch of knowledge or are known by an individual. Graves (2000) 
and Taylor (1990) also stated that the lexicon of a language is its vocabulary, which includes words 
and expressions. Vocabulary is an essential component of language proficiency and provides the 
basis for learners in other skills, such as speaking, reading, listening, and writing. Therefore, is 
essential to examine important concepts to acquire a comprehensive and explicit understanding of 
vocabulary. Chapter Two will discuss academic language and vocabulary; these are terms 
discussed under academic domain knowledge by several researchers who better understood 
vocabulary. Adolph and Schmitt (2003) have stated that language learners must master at least 


three thousand-word families to communicate and understand ninety-five percent of the language 


spoken by native speakers. As a result, learning new words means that language learners must 
comprehend the vocabulary knowledge of each word they learn. According to Schmitt (2010), 
"form-meaning linkage is the most basic vocabulary knowledge possible" (p. 30). Accepting this 
definition means that language learners must master both spoken and written vocabulary forms 
and distinguish their meaning to make meaningful connections mentally. Also, concerning 
vocabulary knowledge, Nation and Waring (1997) described that vocabulary knowledge is a 
gradual process. Cummins (1999) and Herrel (2004) stated that there are different types of 
vocabulary, such as reading vocabulary, which refers to all the words an individual can recognize 
while reading a text refers to all the terms an individual can realize, and listening vocabulary refers 
to all of the times an individual can recognize words when listening to speech. Additionally, 
writing vocabulary includes all the words an individual can employ in writing, and speaking 
vocabulary refers to all the terms an individual can use in speech. 

ELLs acquire different amounts of vocabulary from native speakers. Also, a recent study 
showed that the volume of vocabulary developed by native English speakers is a thousand words 
annually before college level, which then becomes two thousand words per year (Peregoy Boyle, 
2013). In addition, for language learners, the time for vocabulary acquisition must be doubled for 
academic purposes. Also, new research and studies have demonstrated the necessity to expose 
ELLs to new words through oral and written resources. Consequently, for ELLs to understand the 
meaning of new vocabulary, they must be encouraged to use these new vocabulary words. Fisher 
and Frey (2008) suggested gaining words into three clusters of words: 1) general words, which are 
essential high-frequency words needed for reading words, 2) specialized words, are words that 
frequently appear across different types of texts but whose meanings are discipline-specific, and 


3) technical words, which are discipline- or content-specific terms 


These three clusters are essential for gaining new words and make it easier for ELLs to 
acquire more vocabulary. The importance to understand that without vocabulary knowledge, 
neither language production nor language comprehension would be possible. Thus, the growth of 
vocabulary knowledge is one of the fundamental prerequisites for language acquisition. This 
growth of vocabulary knowledge can only be possible when teachers employ effective vocabulary 
teaching and learning strategies (Frey, 2008). 

Academic Vocabulary 

Academic vocabulary is of critical importance in content learning. Students must discuss, read, 
and write about the academic content using academic vocabulary. For example, students who study 
chemistry are required to know the chemistry concepts. According to Marzano (2004) Ravitch 
(2013) and Adge (2002), academic vocabulary includes general terms, such as analyze, infer, and 
conclusion. Academic vocabulary enables students to understand the concepts and content taught 
in schools. Students must deeply understand the content vocabulary to understand the concepts 
expected throughout the content standards (Schmidt, 2005 as cited in Zwiers, 2008). Also, students 
have an essential need to understand relevant concepts to gain a comprehensive and clear 
understanding of academic vocabulary. Scott et al. (2008) and Ehler-Zavala (2008) explained that 
academic vocabulary is a register that includes particular lexical, morphological, syntactic, and 
stylistic characteristics. According to Paquot (2010) and Nation (2001), academic vocabulary is a 
set of terms used to describe the actions that distinguish academic activity, arrange scientific 
discourse, and construct academic texts. As these definitions show that academic vocabulary is a 
crucial dimension of language proficiency, and academic vocabulary allows users to understand 


and produce academic texts in diverse content areas. In addition, Alexander and Jetton (2000) 


suggested that certain content areas, such as physics and mathematics, have specific 
content and organizational structures and can be part of the same domain. According to Cummins 
(2002 as cited in Zwiers, 2008), the main barrier to student comprehension of texts and lectures is 
low academic vocabulary knowledge due to the sub-technicality of the academic language. 
Cummins (2002) and Zwiers (2008) pointed out that academic vocabulary is based on more Latin 
and Greek roots than the daily spoken English vocabulary. Cummins (2000) and Zwiers (2008) 
also stated that academic lectures and texts use longer and more complex sentences than spoken 
English. Cummins (2002) and Zwiers (2008) suggested that academic vocabulary contributes to 
the development of Cognitive Academic Language Proficiency (CALP) in ELLs, which enables 
them to apply the language using abstractions in a sophisticated manner. CALP also enables them 
to think and use language as a tool for learning. 

According to Wei (2021), there are varied types of academic vocabulary. Typically, academic 
vocabulary can be classified into three categories which includes general academic vocabulary: 
This type of vocabulary is used in all academic disciplines and includes high-frequency words 
used in academic and social conversations. Content vocabulary, this type is subject-specific and 
associated with a particular topic being taught and is not very frequently used outside of the 
classroom. Content vocabulary is often the words highlighted in textbooks that students need to 
understand the content, and word parts which includes roots and affixes are learning word parts 
that enables students to understand the meaning of new vocabulary, helping students to see that 
words related by structure are usually also related by meaning. Academic vocabulary is a term that 
refers to language that appears more frequently in academic texts than in other sorts of spoken and 
written discourses. Academic vocabulary is also used across different content areas, and some 


researchers have proposed a classification system for this vocabulary. 


Building Vocabulary. Developing and focusing on vocabulary can help build knowledge and 
skills in multiple aspects of language and literacy. This skill will include decoding, phonemic 
awareness, comprehension, and fluency. Vocabulary building is divided into three tiers. Tier one 
vocabulary includes the words representing every day, shared experiences, and those commonly 
used in informal conversations (Jacobs, 2012). Tier one vocabulary also consists of the words 
children encounter in readers, which are designed to support the development of their decoding, 
sight-reading, and fluency skills (Jacobs, 2012). Tier two words include the more general academic 
words used across the boundaries of varied academic disciplines and are commonly found on 
academic word lists (Jacobs, 2012). Tier three words represent the technical concepts, language, 
syntax, and vocabulary of different literary periods, styles, and processes of close reading or 
critical analysis particular to a specific subject (Jacobs, 2012). Ninety percent of the vocabulary 
that students use daily would be found in Tier one, and the Tier two and three words are the other 
ten percent — the rare words students usually encounter in complex written texts but not in everyday 
conversations (Jacobs, 2012). Fisher and Fry (2008) proposed a system of categorization which 
consists of three clusters of words which includes general words that are essential terms needed 
for reading, such as high-frequency words. Specialized words that appear in different types of 
content and include discipline-specific words, and technical words that are discipline or content- 
specific terms. Words are the building blocks of communication. When students have a great 
vocabulary, they can improve in all areas of communication, namely speaking, listening, reading, 
and writing. Current models of reading in English for Academic Purposes ESL classroom consider 
vocabulary knowledge to be an essential part of reading comprehension because vocabulary affects 
higher-level language processes such as grammatical processing, construction of schemata, and 


text models (Adams & Collins, 1977 as cited in Zimmerman, 2007). When students have a higher, 


10 


more developed academic vocabulary, they can tolerate a small proportion of unknown words 
in a text without disrupting comprehension and can even infer the meaning of those words from 
rich contexts. 

Factors Affecting ELLs' Vocabulary Learning. As is known, the number of ELLs 
enrolling in schools is increasing and that most struggle to learn or are underachieving. Several 
factors can impact the process of learning a second language, and vocabulary is one essential key 
to language development. According to Perogoy and Boyle (2017), factors such as the socio- 
cultural and economic contexts of the language learning environment, first language (L1) 
development, and learner psychology influence L2 development significantly. 

English language learner students' economic backgrounds can influence their academic 
success. Many English learners come from low-income homes and have not been exposed to 
vocabulary that helps them understand what they are reading (Ravitch, 2013). Ravitch (2013) 
argued that the quality of speech heard in low-income homes is inadequate because these families 
do not share family time with their children, usually due to their working schedules. High-income 
families have more reading resources and spend more time with their children, providing them 
with better language exposure (Ravitch, 2013). In the same way, Alexander et al. (2007) and Fry 
(2008) concluded from their research that ELLs from low-income families usually have low 
academic achievement in school because their parents have low literacy. 

Culture. Another vital aspect of English language learner students' vocabulary is learning 
about their culture. ELLs come from diverse cultural backgrounds that affect how students interact 
and behave in class. Most ELLs feel disengaged in the classroom because they cannot find cultural 
elements related to their previous knowledge that promote a sense of belonging. Perogoy and 


Boyle (2013) stated that teachers must find ways to honor ELLs' home language and cultures to 
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boost their English language skills. By nurturing these aspects, ELLs can be more 
comfortable being part of the class and the new culture they are immersed in and more easily 
incorporate the new linguistic and academic knowledge (Perogoy and Boyle, 2013). As a result, 
the learners improve their English language competencies. Short et al. (2018) stated that teachers 
must learn about their ELLs' cultural backgrounds. 
Creating an environment sensitive to ELLs' cultures, norms, and behaviors could provide a 
safer school setting favorable to increasing second language learning. In addition, Culhane (2014) 
stated that for optimal second language skill development, learners must adopt the new linguistic 
and cultural behaviors necessary to develop linguistic competence in the L2 due to the intertwined 
natures of language and culture. "Language is a complex neurophysiological function. It can be 
thought as a software that runs on the hard work of the brain" (Anderson & Lighfoot, 2002 as cited 
in Short et al., 2018, p. 21). Short et al. (2018) stated that teachers must know their ELLs' first 
language development level to understand how this linguistic background facilitates second 
language learning skills. Also, Cummins (1981) proposed that ELLs' language skills in their L1 
facilitate the L2 learning process. ELLs' L1 concepts and ideas can be transferrable to the L2. The 
stronger the L1 is, the easier it is for ELLs to learn new vocabulary and language skills. 

Another factor to consider is the attitude ELLs have regarding the second language. 
Attitude has a significant influence on language development skills. Montero et al. (2014) referred 
to this aspect as crucial because learners' way of thinking or feeling toward their new language can 
lead them to try and incorporate and practice the new L2 linguistic abilities more easily (Hosseini 
& Pourmandnia, 2013). In addition, understanding how students see themselves directly correlates 
with the type of vocabulary they use and learn. Koosha et al. (2016) defined self-esteem as a critical 


aspect of learning a second language. 
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ELL students require a safe learning environment to learn a second language, grow, and 
achieve positive results. In a problematic emotional setting, students can develop a mental block 
that prevents them from learning their language skills. In contrast, the student can feel safe and 
relaxed in a positive environment, which is vital for language learning. Also, proper handling of 
emotions in a classroom environment and supporting each student to overcome the negative 
emotional charges are essential responsibilities of the educator (Williams et al., 2015). 

Teaching Vocabulary. Many factors can impact ELLs' second language development, and 
vocabulary is vital in their language performance. ELLs may struggle with reading comprehension 
because they lack sufficient vocabulary (Bauman et al., 2002; Biemiller & Boote, 2006; Carlo et 
al., 2004; Newton et al., 2008). As a result, students with poor vocabulary have a low probability 
of success in school. Graves (2006) and Zwiers (2008) suggested that ELLs' instructors need to 
help them build academic content vocabulary in English. By providing direct instruction on 
academic vocabulary, ELLs can grasp the meaning of new content words to develop classwork, 
discussions, and papers with tremendous success. Cody (1997) and Nation (2001) suggested that 
direct instruction of vocabulary requires a series of vocabulary strategies. 

Blachowicz et al. (2006) reported the benefits of implementing vocabulary strategies in the 
process of learning an L2. For example, the study conducted by Blachowicz et al. (2006) examined 
the importance of developing strategies to master the depth and breadth of knowledge of a word. 
Depth of knowledge is the understanding of the morphological and syntactic qualities of the word 
as well as its pronunciation, spelling, and definition. The breadth is the number of words known. 
Implementing vocabulary learning strategies has demonstrated significant results in the L2 
learning process. Marzano and Simms (2013) stated that vocabulary strategies employed to teach 


Tier one and two terms could also be used to teach tier three. However, according to Marzano 
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(2020), ELLs required training to use vocabulary strategies to learn tier three vocabulary 
because this type of vocabulary is less frequent to use in their daily conversations and contains 
words with multiple meanings that can confuse ELLs. Furthermore, teachers should require 
students to recall these strategies while working on different tasks and provide opportunities for 
students to share and discuss these strategies with their classmates. 

Conclusion 

In conclusion, ELLs must learn academic content vocabulary in a short time, making it 
essential to teach academic vocabulary strategies explicitly. In addition, academic language is a 
challenge to retain because it is used in the classroom mainly, and ELLs do not apply it enough in 
other contexts to make it part of their lexicon (Vacca & Vacca, 2008). For that reason, ELL 
instructors need to implement vocabulary strategies to help ELLs master the academic content. 
Vocabulary strategies have been recognized as critical tools in the process of learning an L2 and 
the development of thinking skills. The findings presented above showed the importance of 
exposing ELLs to different resources that include academic vocabulary and making ELLs aware 
of the use of vocabulary strategies to promote the acquisition of academic vocabulary and language 


development skills. 


Chapter 3: Project Design 


This chapter explains the rationale behind creating a workshop of strategies and activities for 
English learners to develop vocabulary in learning English as a second language. Vocabulary 
teaching and learning are a constant challenge for teachers and students because there has been 
minimal focus on vocabulary instruction in the ESL classroom. Therefore, the emphasis on this 
workshop will be vocabulary development for the English language learner in language learning. 
The workshop intends to be an additional resource for teachers to use when planning the practice 
stage of their lessons and include different strategies to enforce new vocabulary. This workshop 
will assist teachers in using methods to deliver their lesson plans with greater ease with ESL 
students. The workshop will provide easy strategies to be applied primarily with tier three 
vocabulary, but they can also be used to teach tier one and two. 

Tier one words are the most common. They can be learned through family conversations 
and daily conversations. Tier two words contain high-frequency words that appear in cross- 
curricular contents and can have multiple meanings Tier three vocabulary includes terminology 
used in specialized areas like science and history. These low-frequency words are also called 
discipline domain words. 

This three-tiered system for classifying vocabulary, as described in chapter two, was 
proposed by Beck et al. (2013) to assist teachers in selecting vocabulary that promotes students' 
language development. The frequency in use, complexity, and meaning of words are used to 
determine their Tier. Vocabulary is a vital component of language proficiency which influences 
how students perform in the target language. In an academic context, ELLs must understand the 


vocabulary included in the texts to comprehend it sufficiently; a lack of vocabulary may cause 
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significant difficulties in learning, and it is the main barrier to ELLs' reading comprehension 
(Neuman & Wright, 2014; Newton et al. 2008; Teng, 2015). 

Many ELL students may not have the opportunity to practice tier-three academic vocabulary 
in other contexts different from their school exposure. Academic vocabulary plays a significant 
role in students' academic performance; it is necessary to implement strategies to help them acquire 
these academic terms. Due to the challenges that ELLs face with the lack of academic language, 
this workshop will benefit ELLs and their teachers by providing strategies for explicitly engagingly 
teaching vocabulary. Therefore, teachers require training to address students' needs and gaps in 
their vocabulary learning process. The workshop created for this thesis will assist teachers in 
finding strategies and activities to deliver a powerful vocabulary lesson and help students to 
become successful learners. 

Teaching vocabulary strategies to ESL: A workshop for Teachers of English Language 
Learners is based on Marzano’s six-step process for teaching vocabulary. This workshop is 
designed to assist teachers who require guidance in teaching academic vocabulary by explicitly 
providing an adaptable activity that can be used to teach tier one and two vocabulary. This 
workshop provides adequate explanations of how to introduce each of the six steps to teach 
vocabulary in class. Also, it offers detailed information on how to incorporate varied activities to 
promote understanding of the terms. These strategies and activities provide diverse opportunities 
to analyze, practice, and incorporate the vocabulary in real academic contexts. Furthermore, the 
information presented in this workshop allows ESL to have an active role in their learning process 
because the training they receive on how to use these strategies lets them employ these tools 
independently. Besides, an easy-to-use assessment format is included in this workshop to help 


students track their academic vocabulary progress. 
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As indicated by Beck and Mackeown (2013), the three tiers should be taught in authentic 
literacy contexts; for that reason, it is vital to emphasize that students require multiple opportunities 
to understand the meaning and applied terms related to Tier three vocabulary. This workshop will 
illustrate the importance of exposing ESL to different strategies and resources that include 
vocabulary and making them aware of the use of vocabulary to promote the acquisition of 
vocabulary and language development skills. Through this workshop, teachers can develop their 
classroom activities using the information given as a guide and outline for their classes to develop 


vocabulary skills in depth. 


Chapter 4: Final Project-Workshop 


This workshop focuses on supporting teachers and ELLs with different strategies to study 
and learn vocabulary terms quickly and engagingly. ELLs will achieve a higher reading 
understanding in an academic setting; ELLs must be familiar with the terminology they use in 
class. Vocabulary refers to language appearing more often in literary content than in spoken and 
written dialogue. ELLs instructors must produce direct vocabulary instruction and use different 
activities and strategies to help their students internalize the literary terminology (Marzano, 2020). 

The expectation of the workshop content and activities supported by a PowerPoint 
presentation is to help ELLs teachers with strategies to assist Ells be more successful in the addition 
of vocabulary and more independent so they may use the method to understand new vocabulary 
terms. The evolution of this workshop is based on Marzano’s six-step approach for constructive 


vocabulary instruction. 


Marzano’s Six-Step Process for Vocabulary Instruction 
l. Provide a description, explanation, or example of the new academic term. 
2: Ask ELLs to restate the academic term's descriptions, explanations, or examples 
in their own words. 
3: Ask students to construct a picture, pictograph, or other symbolic representation 
of the academic term (Description, example, or definition). 
4. Engage ELLs in activities that help them add to their knowledge of the terms to 
which they have previously been exposed. 


5. Ask ELLs to discuss the new word with one another. 
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6. Invite ELLs to play games to reinforce and review new vocabulary. 


This workshop begins with introducing Teaching Vocabulary Strategies to ESL: A workshop 
for Teachers of English Language Learners and implementing strategies to learn vocabulary 


quickly and engagingly. 


INTRODUCTION 


The present workshop, Teaching vocabulary 


strategies to ESL: A workshop for Teachers of 


English Language Learners. The techniques 
presented in this workshop can be used to 
teach tier one, two, and three languages. It is 


essential to mention that the research 


developed by Marzano (2020) takes a central 


role in this project. 


Figure 4.1: Introduction. 


Figure 4.2 explains the definition of vocabulary according to Graves (2000, as cited in 
Taylor, 1990) defined vocabulary as the entire stock of words that belong to a branch of knowledge 
or are known by an individual. 

Graves (2000) and Taylor (1990) also stated that the lexicon of a language is its vocabulary, 
which includes words and expressions. Vocabulary is an essential component of language 
proficiency and provides the basis for learners in other skills, such as speaking, reading, listening, 


and writing. 
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DEFINITION OF VOCABULARY 


e Graves (2000, as cited in Taylor, 1990) defined 


vocabulary as the entire stock of words that belong to a 


branch of knowledge or are known by an individual. 


e Graves (2000) and Taylor (1990) also stated that the 
lexicon of a language is its vocabulary, which includes 
words and expressions. Vocabulary is an essential 
component of language proficiency and provides the 
basis for learners in other skills, such as speaking, 


reading, listening, and writing. 


Figure 4.2: Definition of vocabulary. 


Next, the focus is placed on Marzano’s six-step process for vocabulary instruction. Marzano 
suggests that we can help close the achievement gap by explicitly teaching subject-specific 


academic vocabulary to those students who lack the background knowledge to succeed in school. 


MARZANO'S SIX STEP PROCESS FOR VOCABULARY INSTRUCTION 


Marzano suggests that we can help close the achievement gap by 


explicitly teaching subject-specific academic vocabulary. 


+ Provide a description, explanation, or example of the new term. 
+ Ask ELLs to restate the term's description, explanations, or examples in their own words. 
+ Ask students to construct a picture, pictograph, or other symbolic representation of the 


academic term ( Description, example, or definition.) 


+ Engage ELLs in activities that help them add to their knowledge of the terms they have 


previously been exposed to. 
e Ask ELLs to discuss the new words with one another. 


Invite ELLs to play games to reinforce and review new vocabulary. 


Figure 4.3: Marzano’s Six-step process for vocabulary instruction. 
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The discussion focuses on teaching. Step 1: The teacher provides a description, explanation, 
or example of the new term. Figure 4.4 explains implementing a discussion starter and how the 
strategy can help introduce a new academic term. These strategies will provoke discussion about 


vocabulary related to the topic and hold foundation knowledge. 


STEP 1: TEACHER PROVIDES A DESCRIPTION, EXPLANATION, OR 
EXAMPLE OF THE NEW TERM 


Activities to Implement: Discussion Starter 
This strategy helps to introduce new vocabulary terms. This tool provokes 


discussions about vocabulary related to a unit, topic, or academic word. This tool 


considers ELLs prior knowledge of the vocabulary terms and helps them to build 


foundational knowledge and vocabulary before instruction. 


Figure 4.4: Step 1: The teacher provides a description, explanation, or example of the new 


term. 


Figure 4. 5 explains how to implement step 1 and the activity implementation with an example. 
The discussion starter invites ELLs to read aloud and pronounce the words to familiarize them 


with the new vocabulary terms. 
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STEP 1: ACTIVITY TO IMPLEMENT 


How to work with the Discussion starter 
+ Write the word in the middle of the chart. Then, create a web of related words or concepts around the center word 


+ Then, read the words aloud to familiarize students with the terms. 


+ Explain how the terms around the academic word help to describe it. Include different types of sentences to ensure 


students understand the associated words related to the selected academic term 


+ Invite ELLs to read aloud and pronounce the words to make them more familiar with the new terms. 


Figure 4.5: Activity to implement. 


Step 2 asks Ells to restate the term's description, explanation, or example in their words. After 
introducing the academic term, the teacher can ask students to create meaning using the words 
they are familiar with. It is essential to provoke students to attempt to write their explanations, 


examples, or definitions rather than just replacing what the teacher stated. 


STEP 2: ASK ELLS TO RESTATE THE DESCRIPTION, EXPLANATIONS, OR EXAMPLE OF 
THE TERM IN THEIR WORDS 


+ After introducing the academic term, teachers can ask students to create their own 
meanings of the academic term using the words they know, It is vital to motivate ELLs to 
make the effort of writing their own descriptions, examples, or definitions rather than 


replicating what the teachers stated. 


La 


tw | 


Figure 4.6: Step 2: Ask ELLs to restate the description, explanation, or example of the term 


in their words. 


22 


Figure 4.7 explains two different activities; the first vocabulary journal page invites students 
to write information linked to the source in which they found the word, similar to the adjacent 
sentences in the content and the title and author of the subject. Another step is for students to use 
the dictionary and find definitions. Next, the vocabulary journal page tool is the following graphic 
organizer, which can provide ELLs with ways to show their descriptions, definitions, and 
examples. It incorporates basic but essential information to help ELLs to create their definition of 
the vocabulary term. 


STEP 2: ACTIVITIES TO IMPLEMENT 


EO Visus Representation 


How to work with Vocabulary Journal Pages 


Another tool for the vocabulary journal page is the 


+ Ask ELLs to write the academic term. following graphic organizer. which may help ELLs 


+ Invite students to write information related to present their descriptions, definitions, and 


the source in which they found the word, such examples. It contains basic but appropriate 


as the surrounding sentences in the text and the information to help ELLs to create their definition 


title and author of the text. As an optional step, of the academic term 


students can include the dictionary definition. 


Figure 4.7: activities to implement. 


Step 3 shows and asks students to build an image or any illustration representation of the 
vocabulary term; this can be a description, example, or definition. The sketch activity engages in 
elaborating nonlinguistic ideas of vocabulary words. Figure 4.8 also explains what the teacher can 
do with the sketching activity and explains to ELLs that the objective is to create a presentation 


that helps them acknowledge and learn vocabulary words. 
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STEP 3: SHOW: ASK STUDENTS TO CONSTRUCT A PICTURE, PICTOGRAPH, OR OTHER SYMBOLIC 
REPRESENTATION OF THE ACADEMIC TERM (DESCRIPTION, EXAMPLE, OR DEFINITION). 


Activity to Implement: Sketch 
The sketch is an engaging activity to elaborate 


nonlinguistic representations of academic words. 


Teachers can model the activity to ELLs and show 


them how to represent nonlinguistic words, especially 


vocabulary words, in an abstract term. 


Figure 4.8: Step 3 shows and asks students to construct a picture, pictograph, or symbolic 


representation of the academic term. 


The fourth step is to captivate ELLs in activities that assist students in adding to their 
understanding of the vocabulary words to which they have earlier been exposed. This activity 
includes the implementation of prefixes and suffices to help ELLs stretch their vocabulary 
significantly. The teacher can teach students to identify language containing these parts to increase 


their comprehension of the reading contents. 
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STEP 4. ENGAGE ELLS IN ACTIVITIES THAT HELP THEM ADD TO THEIR KNOWLEDGE OF THE TERMS TO WHICH 
THEY HAVE PREVIOUSLY BEEN EXPOSED. 


Activity to Implement: Prefixes and Suffixes 


Prefixes and suffixes help ELLs to expand their vocabulary in a significant way. Their 


teachers can train students to identify terms containing these word parts to enhance their 


understanding of the reading contents. 


Figure 4.9: Step 4: Engage ELLs in activities that help them to add to their knowledge of the 


terms to which they have previously been exposed. 


Figure 4.10 explains how to include prefixes and suffixes in separate lessons and how to 


introduce, define, and ask ELLs to look for words that contain prefixes and suffixes. 


Meaning New word used in a | 
sentence 

The action of doing Read the followng 

something cr the rest | statement and give an 

ca opinion. 


How to work with Prefixes and Suffixes 


- Present prefixes and suffixes in separate lessons. You can use identical sequences or steps to introduce the 


lessons 
+ Introduce the prefix/suffix in isolation and write words that contain the prefix/suffix in sentences. 


+ Define what a prefix/suffix is. You can give them a list of prefixes/suffixes with their meanings. Note that 


suffixes indicate if the word is a noun, verb, adverb, adjective, and some superlative form of the adjective. 


Figure 4.10 How to work with prefixes and suffixes. 
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Step five ask ELLs to discuss the new words with one another; in this activity, students can 
work in pair or small groups to share their thoughts and compare explanation or descriptions of 


the vocabulary term. 


STEP 5: ASK ELLS TO DISCUSS THE NEW WORD WITH ONE ANOTHER. 


What teachers can do: 


“Ask students to work in pairs or small groups to share their ideas, and compare explanations or descriptions 


of the academic terms. Give explanations of their non-linguistic representations of the academic vocabulary. 


*Motivate students to discuss with their team any new information they have learned. 
«Students can check their work and add, delete, or change information related to their academic term. 
* Keep clearing up any misunderstandings about the new terms if necessary. 


Figure 4.11: Step 5, ask ELLs to discuss the new word with one another. 


Next is the explanation of how to implement the activity using posters. Posters are engaging 


for groups or individuals to explore ELLs creativity. 


Activity to implement: Posters 
Posters are an engaging group or 
individual activity to explore ELLs 


creativity. 


How to work with Posters 

+ Provide students with markers, crayons, 
posters, magazines, scissors, and glue. 

+ Divide the class into small groups and 


ask them to present creatively relevant 


information they did not know about the 


academic word. 


Figure 4.12: Activity to implement: Posters. 
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Step 6 invites ELLs to play games to support and assess new vocabulary words. This activity 
will help students review new vocabulary through fun activities and games that help them better 


understand academic vocabulary. 


STEP 6: INVITE ELLS TO PLAY GAMES TO REINFORCE AND REVIEW NEW VOCABULARY. 


What teachers can do: 


Engage students to review new vocabulary through fun activities and games that help them to 


develop a better understanding of academic vocabulary and to retain the words. 


Figure 4.13: Step 6, invite ELLs to play games to reinforce and review new vocabulary. 


Figure 4:14 is an example of how to use Pictionary; in this game, students must draw pictures 


as clues to the vocabulary words for team members to correctly identify the term 
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Activity to implement: Pictionary 
In this game, students must draw pictures as clues 


to the academic vocabulary word for team 


; members to correctly identify the term. 


How to work with Pictionary 

Create a list with the academic terms you want ELLs 
to practice. Consider that you will need a board or a 
poster and markers. 


Figure 4:14: Activity to implement. 


After learning Marzano’s six-step process for vocabulary instruction, teachers will be divided 
into three groups. To do a hands-on activity using the six strategies they have learned in the 
workshop. 

In concluding the workshop, the goal is to give the participants time to do the hands activities 
and to share with their coworkers how they can use it to help the ELLs improve their vocabulary. 
In figure 4.16, the facilitator invites the workshop participants to participate and answer the 


questions to reflect on what they learned. 


28 


Group 1 Group 2 Group 3 


+ Provide a + Ask students to e Ask ELLs to 


description, A SO ESE Se discuss the new 


7 pictograph, or other ‘ 
explanation, or word with one 


symbolic 
example of the new representation of the another. 


academic term. academic term. + Invite ELLs to play 
+» Ask ELLs to restate Engage ELLs in games to 
activities that help 
ie an them add to their f 
descriptions, E AA review new 
explanations, or terms to which they vocabulary. 


examples in their have previously been 


own words. exposed to. 


the academic term's reinforce and 


Figure 4.15: Groups division and hands-on activity 


FINAL REFLECTION 


1.What did I learn during the workshop? 
2.What insight or conclusions can I draw from the workshop? 
3. How will these sex-steps processes for vocabulary help me as a teacher and my 


students? 


Figure 4.16: Final Reflection 


Chapter 5: Conclusion 


Learning a new language is difficult and terrifying for students and teachers. Language 
learners need to feel secure and relieved to have the confidence to practice and use their new 
vocabulary. In the modern world where English is the language of multicultural communication, 
people urgently demand to learn and understand this language, and the academic environment is 
no exception. Teachers know they have to commit to helping English language learners in their 
task of emerging L2 skills, but ELLs have difficulty with the completion of lessons that can help 
their L2 gaps. I have worked with several teachers and learned different teaching strategies. Still, 
I also see how some teaching strategies do not adapt to every student, especially ESL students. In 
my current teaching situation, I have seen the necessity of focusing on vocabulary for these 
students since they must do benchmarks and reading tests. 

This workshop was created considering several examinations in the ESL classes, and 
teachers must design more specific lessons for English language learners' linguistic necessities. I 
recognized that teachers play an essential role in ELLs' language development skills. 
Schoolteachers are responsible for teaching a second language and providing students with a 
respectful class environment that can welcome and make them feel accepted. Also, the need to 
teach vocabulary in-depth, many ELLs struggle with understanding words and do not understand 
how to use them in context or conversation. I hope students and teachers will benefit from the 
workshop by teaching them strategies to understand vocabulary with the teacher's help and 
independence. This workshop has made me a better teacher and professional by knowing how to 


teach students language correctly and which strategies I can use to facilitate my student’s 
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understanding of words. This workshop points to establish that English language learners 
can gain a guideline of vocabulary required to achieve the assurance of the English language. 

I expect teachers to take advantage of the workshop by teaching them strategies to 
understand vocabulary and provide independence for students. This workshop has made me a 
better teacher and professional by knowing how to teach students language correctly and which 
strategies I can use to facilitate my student's understanding of words. This workshop aims to ensure 
that English language learners can obtain a baseline of vocabulary expected to perform the 
expectation of the English language and encourage them to engage in their vocabulary learning 
acquisition. 

I have learned during my vocabulary research how important it is for the teacher to teach 
vocabulary and provide a safe environment for students to feel comfortable and welcomed. Also, 
the number of ELLs students placed in classrooms where they must forcibly do assessments and 
benchmarks regardless of their understanding of the English language creates a stressful 
environment for ELL students. Teachers realize a change has to happen in the district and schools. 
I hope to facilitate teachers' work in teaching vocabulary, have strategies to use and implement 
with their ELL students, and promote the search for methods. Furthermore, I expect this workshop 
provides an outline for specific instruction of vocabulary that can facilitate ELL instructors' need 
for training on efficiently targeting vocabulary terms. 

Additionally, work needs to be done to augment knowledge in several school districts of the 
necessity of incorporating specific vocabulary preparation as part of teachers' curricula to benefit 


English language learners in academic language learning significantly. 
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Appendix: A PowerPoint Presentation 


Teaching Vocabulary Strategies to 
ESL: A workshop for teachers of 


English Language Learners 
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Slide # 1 


INTRODUCTION 


Slide # 2 


Student 


Carmen |.Pinto Alas 


The present workshop, Teaching vocabulary 
strategies to ESL: A workshop for Teachers of 
English Language Learners. The techniques 


presented in this workshop can be used to 


teach tier one, two, and three languages. It is 


essential to mention that the research 
developed by Marzano (2020) takes a central 


role in this project. 


Marzano’s 6 Steps for 
Vocabulary Instruction: 


+ Teacher gives description, explanation and example of word 
+ Teacher asks learner to give a description, explanation or 
example in their own words 
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DEFINITION OF VOCABULARY 


e Graves (2000, as cited in Taylor, 1990) defined 
vocabulary as the entire stock of words that belong to a 
branch of knowledge or are known by an individual. 

e Graves (2000) and Taylor (1990) also stated that the 
lexicon of a language is its vocabulary, which includes 


words and expressions. Vocabulary is an essential 


component of language proficiency and provides the 


basis for learners in other skills, such as speaking, 


reading, listening, and writing. 
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MARZANO'S SIX STEP PROCESS FOR VOCABULARY INSTRUCTION 


Marzano suggests that we can help close the achievement gap by 


explicitly teaching subject-specific academic vocabulary. 


e Provide a description, explanation, or example of the new term. 

e Ask ELLs to restate the term's description, explanations, or examples in their own words. 

e Ask students to construct a picture, pictograph, or other symbolic representation of the 
academic term ( Description, example, or definition.) 

e Engage ELLs in activities that help them add to their knowledge of the terms they have 
previously been exposed to. 

+ Ask ELLs to discuss the new words with one another. 


+ Invite ELLs to play games to reinforce and review new vocabulary. 
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STEP 1: TEACHER PROVIDES A DESCRIPTION, EXPLANATION, OR 
EXAMPLE OF THE NEW TERM 


Activities to Implement: Discussion Starter 
This strategy helps to introduce new vocabulary terms. This tool provokes 


discussions about vocabulary related to a unit, topic, or academic word. This tool 


considers ELLs prior knowledge of the vocabulary terms and helps them to build 


foundational knowledge and vocabulary before instruction. 
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STEP 1: ACTIVITY TO IMPLEMENT 


How to work with the Discussion starter 
+ Write the word in the middle of the chart. Then, create a web of related words or concepts around the center word. 


+ Then, read the words aloud to familiarize students with the terms. 


+ Explain how the terms around the academic word help to describe it. Include different types of sentences to ensure 


students understand the associated words related to the selected academic term. 


+ Invite ELLs to read aloud and pronounce the words to make them more familiar with the new terms. 


| Dietateestip | A| Government 
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STEP 2: ASK ELLS TO RESTATE THE DESCRIPTION, EXPLANATIONS, OR EXAMPLE OF 
THE TERM IN THEIR WORDS 


» After introducing the academic term, teachers can ask students to create their own 
meanings of the academic term using the words they know. It is vital to motivate ELLs to 
make an effort to write their descriptions, examples, or definitions rather than replicating 


what the teachers stated. 
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STEP 2: ACTIVITIES TO IMPLEMENT 


Vocabulary Journal Pago 


e e emo | 


in mia map the picture related to the acadarse term ia optioned 
Becas me matn focus a en sestateg a detrison 
ee O O 


How to work with Vocabulary Journal Pages Another tool for the vocabulary journal page is the 


+ Ask ELLs to write the academic term. following graphic organizer. which may help ELLs 


+ Invite students to write information related to present their descriptions, definitions, and 


the source in which they found the word, such examples. It contains basic but appropriate 


as the surrounding sentences in the text and the information to help ELLs to create their definition 


title and author of the text As an optional step, of the academic term 


students can include the dictionary definition. 
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STEP 3: SHOW: ASK STUDENTS TO CONSTRUCT A PICTURE, PICTOGRAPH, OR OTHER SYMBOLIC 
REPRESENTATION OF THE ACADEMIC TERM (DESCRIPTION, EXAMPLE, OR DEFINITION). 


ES Activity to Implement: Sketch 

The sketch is an engaging activity to elaborate 
nonlinguistic representations of academic words. 
Teachers can model the activity to ELLs and show 
them how to represent nonlinguistic words, especially 


vocabulary words, in an abstract term. 
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STEP 4. ENGAGE ELLS IN ACTIVITIES THAT HELP THEM ADD TO THEIR KNOWLEDGE OF THE TERMS TO WHICH 
THEY HAVE PREVIOUSLY BEEN EXPOSED. 


Activity to Implement: Prefixes and Suffixes 


Prefixes and suffixes help ELLs to expand their vocabulary in a significant way. Their 


teachers can train students to identify terms containing these word parts to enhance their 


AN 


Sentence’ Drawing ji | Meaning New word used ina 
Draws de wT ce 
gs provide ungerant > 
Statement The action of doing Read the following 
rereading normann abs 
tu book = peer ra statement and give an 
an action 


understanding of the reading contents. 
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opinion. 


How to work with Prefixes and Suffixes 


+ Present prefixes and suffixes in separate lessons. You can use identical sequences or steps to introduce the 


lessons 
+ Introduce the prefix/suffix in isolation and write words that contain the prefix/suffix in sentences. 


- Define what a prefix/suffix is. You can give them a list of prefixes/suffixes with their meanings. Note that 


suffixes indicate if the word is a noun, verb, adverb, adjective, and some superlative form of the adjective. 
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STEP 5: ASK ELLS TO DISCUSS THE NEW WORD WITH ONE ANOTHER. 


What teachers can do: 


*Ask students to work in pairs or small groups to share their ideas, and compare explanations or descriptions 
of the academic terms. Give explanations of their non-linguistic representations of the academic vocabulary. 
‘Motivate students to discuss with their team any new information they have learned. 

«Students can check their work and add, delete, or change information related to their academic term. 

* Keep clearing up any misunderstandings about the new terms if necessary. 
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Activity to implement: Posters 
Posters are an engaging group or 
individual activity to explore ELLs 


creativity. 


How to work with Posters 

+ Provide students with markers, crayons, 
posters, magazines, scissors, and glue. 

* Divide the class into small groups and 
ask them to present creatively relevant 
information they did not know about the 


academic word. 
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STEP 6: INVITE ELLS TO PLAY GAMES TO REINFORCE AND REVIEW NEW VOCABULARY. 


What teachers can do: 


Engage students to review new vocabulary through fun activities and games that help them to 


develop a better understanding of academic vocabulary and to retain the words. 
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Activity to implement: Pictionary 

In this game, students must draw pictures as clues 
to the academic vocabulary word for team 
members to correctly identify the term. 

How to work with Pictionary 

‘Create a list with the academic terms you want ELLs 


to practice. Consider that you will need a board or a 
poster and markers. 
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Hands-on Activity 


Slide #17 


Group 1 


+ Provide a 
description, 
explanation, or 
example of the new 
academic term. 

+ Ask ELLs to restate 


the academic term's 


descriptions, 


explanations, or 
examples in their 


own words 
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Instructions 


e Teachers will be placed in 
groups and work in Marzano's 
Six-Step Process for 


Vocabulary Instruction. 


Groups 


e Group 1 
e Group 2 
e Group 3 


Group 2 Group 3 


+ Ask students to e Ask ELLs to 


construct a picture, discuss the new 


pictograph, or other P 
; word with one 

symbolic 

representation of the another. 

academic term. s Invite ELLs to play 
¢ Engage ELLs in games to 

activities that help 

them add to their 

knowledge of the 

terms to which they vocabulary. 


have previously been 


reinforce and 


review new 


exposed to. 
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FINAL REFLECTION 


1. What did I learn during the workshop? 


2. What insight or conclusions can I draw from the workshop? 


3. How will these sex-steps processes for vocabulary help me as a teacher and my 


students? 


Slide #19 


Thank you 


for listening! 
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